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Learning Strategies in Language 2 Acquisition 

 

The rapid changes in the society brought about by technological 

advances have created new demands for the improvement of education in 

general and its language branch in particular. Over the last decade there has 

been a focus on learner-centred values. The key factor of positive changes 

is the creation of conditions for autonomous learners capable of taking 

responsibility for their learning, exploiting classroom opportunities 

effectively, organizing their own learning itinerary from setting the goals to 

reflecting on the results. Taking the process of learning under conscious 

control is not the ability one is born with. It is the result of carefully 

organized learners’ cognitive process, facilitated by the teachers on the 

basis of the development and implementation of self-directed learning 

strategies. This article explores the aspects of different language learning 

strategies and their implementation in different listening activities. 

To begin with, learning strategies are defined as specific actions, 

behaviours, steps, or techniques – such as seeking out conversation 

partners, or giving oneself encouragement to tackle a difficult language 

task – used by students to enhances their own learning [1: 63]. Conscious 

choice of strategies by the learner is considered to become toolkit for 

purposeful self-regulation of learning. To be the tools for effective 

language leaning strategies should possess such features as: 

‒ have a positive impact on communicative competence; 

‒ enable a learner to become self-directed; 

‒ expand the teacher’s role; 

‒ be task-based; 



‒ be specific actions taken by a learner; 

‒ involve many aspects of a learner; 

‒ support learning directly and indirectly; 

‒ are not always observable; 

‒ can be taught; 

‒ be flexible [2: 9].  

The researchers (Oxford, Park) represent a variety of strategies in two 

groups (direct and indirect) under the following categories:  

1. Memory-related strategies (mnemonics), direct process, aimed at 

linking new and acquired knowledge, retrieving information, (associations, 

repetitions, etc). 

2. Cognitive strategies, which are about direct working with the 

language material (reasoning, summarizing, etc). 

3. Metacognitive strategies that deal with overall management of the 

learning process (identifying needs, planning the task, arranging materials, 

etc).  

4. Compensatory strategies, which help to make up for the missing 

information (using synonyms, guessing, referring to a native language, etc). 

5. Affective strategies, connected with motivation and positive attitude 

(identifying one’s mood, feeling, etc). 

6. Social strategies, which form the basis for collaboration and 

interaction (distributing and taking the roles, working in the team, etc). 

This set comprises a number of dimensions of language learning: the 

social context, the individual, interaction, cognition, awareness, which are 

supposed to develop learners’ communicative competence and autonomy. 

The understanding of the essence of these strategies can help to master all 

kinds of language skills.  

Memory-related strategies belong to the direct ones and imply dealing 

with a new language. These strategies are implemented in the following 

ways: 

a) Creating mental linkages by grouping new knowledge under the 

criteria and label the groups, associating it with the familiar concepts, 

creating associations or semantic maps, placing new words in a context.  

b) Applying images and sounds by using visual means or keywords to 



remember new things, mapping them semantically, representing sounds in 

memory.  

c) Reviewing the new material is of great importance till it becomes 

natural and automatic.  

d) Employing actions are based on physical response or using 

mechanical techniques such as word-cards. 

Cognitive strategies are the most popular ones with language learners, 

who are willing to construct their language knowledge themselves. It is 

implemented by: 

a) Practicing. It involves constant repetition and rehearsal, imitation of 

a native speaker. Recognition and recombination of the new material is the 

next step in the process.  

b) Receiving and sending messages help to develop the skill to grasp 

the key point of interest through scanning and skimming instead of 

concentrating on details. Considering a wide range of resources (print or 

nonprint) helps learners to understand and produce messages. 

c) Analyzing and reasoning are helpful strategies to construct 

knowledge. Learners work out their rules based on analysis and 

comparison, juxtapose cross-cultural issues, make transfers from Language 

1 to Language 2. 

d) Creating structures for Input and Output is a useful tool not to get 

lost in the flow of the new language. By taking notes, summarizing and 

highlighting learners structure the language into manageable chunks.  

Compensation strategies fall in two parts enabling learners to make up 

for the gaps in knowledge.   

a) Guessing intelligently is a means used by learners in listening and 

reading mostly when understanding is reached by using clues from the 

acquired language, background knowledge, or not language-based clues 

such as context, text structure, personal relations, etc.   

b) Overcoming limitations in speaking and writing is possible by 

switching to the mother tongue, asking others for assistance, using mimes 

or gestures. Learners can choose the appropriate topic for conversation, 

adjust or avoid difficulties, use synonymic expressions. 

Indirect strategies comprise metacognitive ones that manage the 



learning process, ensure interaction and collaboration. 

Metacognitive strategies refer to processes beyond pure cognition and 

include such tools as: 

a) Centering learning and relating it to the previously acquired 

material, changing the focus from details to general ideas, making use of 

listening and reading before performing speech production. 

b) Arranging and planning learning helps to make the most of the 

language. This strategy deals with finding out information about language 

learning, organizing the layout for effective learning, setting objectives, 

purposes for the tasks, seeking opportunities for language practice.  

c) Evaluating learning includes self-monitoring in order to identify 

errors and evaluating the progress.  

Affective strategies deal with emotion, attitudes and motivations. The 

affective state of a learner determines to a great extend whether learning is 

a success or not. Such strategies can be of great importance: 

a) Lowering anxiety through relaxation, deep breathing, meditation, 

using music, laughter. 

b) Encouraging yourself by making positive statements, rewarding 

yourself for achievements, avoiding unnecessary risk-taking. 

c) Taking emotional temperature helps learners to understand their 

emotional state with the checklist or a language learning diary. 

Social strategies enable learners to be successful communicators. 

Cooperation is based on: 

a) Asking question whether for clarification or for correction. This 

strategy helps learners to get closer to the meaning, encouraging larger 

language input. 

b) Cooperation with others is the tool that enhances self-worth and 

social acceptance of a learner, boosts the effectiveness in case of 

communication with natives. 

c) Empathizing with others is achieved through learning what other 

people think and feel, about the culture [2: 57]. 

In language practice the direct and indirect leaning strategies overlap 

and support each other. Knowing these strategies teachers can organize the 

effective language environment that enables learners to succeed in the 



process. For instance, let’s consider the application of different strategies 

while developing listening skills on its pre-listening, while-listening and 

post-listening stages in different activities [3; 4; 5].  

To cope with the pre-listening tasks learners can make use of cognitive 

strategies appealing to their own experience, reviewing familiar issues. For 

example, using KWL Chart give each student a copy of a KWL chart. Ask 

students to think about the main concept in the listening passage and write 

down what they know about it in the first column. Next, ask students to 

write any questions they have about this concept in the second column. Put 

students into pairs to compare their work in both columns. Later on, during 

the while-listening stage, students can take notes on what they hear in the 

third column. Receiving information and sending responses heavily depend 

on the cognitive skills of a listener.  

Memory-related strategies can help them to revive semantic schemes to 

tune in the topic they are going to listen to. Exploring pictures is one of the 

activities used to implement this strategy. You find pictures of the things 

presented in the listening passage and put these on PowerPoint slides to 

show to the class. Each time you present a picture, ask a student to give you 

an adjective that describes the picture.  

Compensation strategies at this point of working with the listening 

material can help to guess the meaning of the new words using different 

clues, visuals in such activities as defining key-words and pre-teaching 

vocabulary, predicting vocabulary or the contents by key-words [3], etc.  

Activities at the while-listening stage employ a wide range of strategies 

starting with the memory strategies of grouping, using keywords, 

systematic reviewing and proceeding with cognitive ones.  

The most wide-spread activities of this stage are: 

‒ choosing the right word (Listen to the audio track and underline the 

words you hear in the given pairs); 

‒ completing the sentences (While listening to the audio track 

complete the ideas); 

‒ correct the errors (There are five errors in the transcript, correct 

them as you listen); 

‒ definitions (Look at the following list of words and phrases, listen 



to the audio track to write the words that have the same meaning); 

‒ ordering the pictures (Listen to the story and put the pictures in the 

logical order); 

‒ bingo (Create a 4X4 bingo grid on your paper, and choose 16 words 

from the board to write in the boxes (one word in each box), in any order; 

listen carefully, and put an X on any word you hear. When you have four 

words in a row, shout "BINGO!") [4], etc. This stage of working with the 

audio text is closely connected with note-taking, a complicated skill that 

should be taught and practiced from elementary levels of language learning 

(raw notes, unstructured and untransformed) to advanced levels. The more 

skilled a learner is in note-taking, the wider input he gets, the more 

proficient outcome can be expected. Applying metacognitive strategy at 

this stage enables a learner to gather, organize and keep track of a new 

language, to evaluate the progress. 

Post-listening activities involve connection with other communicative 

skills such as speaking and writing. The success at this stage depends on 

effectiveness of social strategies’ implementation, when learners interact 

and collaborate with each other while asking for clarification. They use 

affective strategies to create a positive lay out for productive work.  

The following activities can be successfully practiced with the whole 

range of direct and indirect strategies:  

‒ reviewing the transcript (Read the transcript and underline any 

sections of the transcript that you think you understand, but have some 

uncertainty about. Circle any sections which you don’t understand at all. 

Work in groups of 4 to discuss the parts you underlined and circled. Write 

on the board any phrases or sentences you still can’t understand to go over 

these with the class); 

‒ interviewing (You are going to have an opportunity to interview the 

main character. You have around 10 minutes to write as many questions as 

you can think of to get the answers presented in the story. Work in pairs 

and act out the interview);  

‒ revising the text (Work in small groups. Change the story in one of 

the suggested ways. Write your changes on the transcript (or a separate 

sheet of paper, if necessary), and then practice retelling it as if you were the 



main character. Perform your stories for the class);  

‒ discussion (Compose 3 discussion questions based on the topics 

that came up during the listening. Write your best questions on the board. 

Work in groups of 3 or 4 to discuss the questions); 

‒ quiz your classmate (Make up three quiz questions based on the 

listening track, and each question should use a different type of test 

questions (such as true or false, multiple choice, short answer, and fill-in-

the-blanks). Write one quiz question on a post-it note (without the answer). 

Write your names at the bottom of the post-its. Exchange your post-its and 

try to answer your classmates’ questions, return to the test creator for a 

grade) [5], etc. 

Taking all the above into account, we can draw the conclusion that, 

learning strategies serve the tools that help to elicit and evaluate the 

effectiveness of language learning, provide learners with necessary skills to 

cope with the tasks, to take responsibility for language performance, to 

become autonomous learners.  
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